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COLLEGE IS A TIME OF CHANGE

• Major brain development in the frontal lobes

• Moving from black-and-white thinking to more nuanced ways of understanding and 

addressing real-world issues

• Evolving identity

• Growing into adulthood

• Forging career and life goals

• Becoming mature partners in relationships

• Learning how membership in cultural groups impacts personal identity

• Developing more understanding of and empathy toward others with differing 

cultural backgrounds and experiences

• Becoming active, compassionate citizens in our pluralistic society



ARTMAKING AND IDENTITY 
DEVELOPMENT

• How can engaging in the arts (visual artmaking, creative 

writing, music, theatre/improv, video creation, movement/ 

dance, etc.) help undergraduate students explore and 

develop their personal and cultural identities?

• How can artmaking, reflection, and sharing help students 

understand and develop empathy not only with themselves 

but with others with differing cultural backgrounds, 

experiences, and values?



CREATING KNOWLEDGE 
THROUGH COLLABORATION

Per John Heron and Peter Reason’s participatory inquiry paradigm 

(1997), creating knowledge is a collaborative process both

• Intrapsychically (internally) through collaboration between the 

“voices” of our affective, imaginal, conceptual, and practical 

modes of psyche and their unique ways of knowing, both on 

conscious and subconconscious levels; and

• Interpersonally/collectively through dialogue, sharing, and 

creating and remembering together using these same modes of 

psyche and ways of knowing



WAYS OF KNOWING

John Heron’s Model of Modes of Psyche and Ways of Knowing (1992)

1 Affective (Emotional)

2 Imaginal

3 Conceptual

4 Practical

1 Experiential

2 Presentational (Expressive)

3 Propositional (Analytical)

4 Practical

Modes of Psyche Ways of Knowing



EXPRESSIVE KNOWLEDGE
AS A BRIDGE TO UNDERSTANDING

Lyle Yorks’ and Elizabeth Kasl’s Taxonomy for Using Expressive Ways of 
Knowing to Foster Transformative Learning (2006) (based on Heron, 1992)

Intrapersonally (internally):

• We encode and remember experience via creating stories, images, etc. 
(artistic/presentational/expressive knowledge)

• Through revisiting these stories, we can reaccess our experiences and learn 
more conceptually from them 

Interpersonally:

• By immersing ourselves in other people’s stories and artistic creations, we can 
to some extent relive their experiences, which can help us develop
understanding of and empathy for their differing points of view



ARTS-BASED IDENTITY INQUIRY
AND TRANSFORMATIVE LEARNING

• Lyle Yorks and Elizabeth Kasl are in the transformative learning field of adult 
education (see, e.g., Mezirow, 1978, 1991, 1996, 2000)

• Yorks and Kasl have used Heron’s 1992 model, Heron and Reason’s 
participatory inquiry paradigm (1997), and their own taxonomy as a basis for 
facilitating transformative learning through the arts (Yorks & Kasl, 2002, 2006; 
Kasl & Yorks, 2012, 2016)

• Other adult educators are also using arts-based activities to facilitate 
transformative learning (see, e.g., Lawrence, 2005, 2009, 2012; Dirkx, 2001)

• The arts-based researcher Diane Conrad also uses the Heron, Heron & 
Reason, and Yorks & Kasl models as a basis for her arts-based research 
paradigm (Conrad & Beck, 2015) and her work with rural, urban, and 
incarcerated youth (mostly Indigenous) in Alberta (2004, 2006, 2012, 2015)



Examples of Arts-Based 
Identity Exploration 

Activities With 
Undergraduates



MY IN-CLASS DISSERTATION 
RESEARCH PROJECT

• When: Spring 2016 semester

• Where: Ohio State

• Course: ARTEDUC 2367.01, “Visual Culture: Investigating Diversity and 

Social Justice”

• Undergraduate general education course taken by students from a 

wide variety of majors

• Satisfies (1) visual and performing arts, (2) diversity and social justice, 

and (3) second-semester writing requirements

• 50 students total (2 sections @ 25), including both US and international 

students and, this semester, sophomores through seniors



CULTURE AND IDENTITY

• Early in the course, students explore how culture is comprised of stories, 

experiences, communication, and values shared by two or more people

• They explore how their own identities have been influenced by the cultures of 

their families, friend groups, relationships, school groups, racial/ethnic heritage, 

religion, gender and sexual preference, etc.

• The arts-based identity exploration activities already in the course curriculum 

are:

• A simple personal cultural identity map

• A self-portrait with an artist’s statement

• A personal cultural identity narrative

• For my dissertation research, I used a more complex identity map model and 

added five other arts-based identity exploration activities



[photos of students’ self-portraits omitted]



1) PERSONAL CULTURAL
IDENTITY MAP

• Used Susan Jones & Elisa Abes’ Model of Multiple 

Dimensions of Identity (MMDI) (2013), which includes:

• Individual core identity elements

• Cultural identities

• Conditions in one’s immediate environment

• Societal privilege and difference issues and how they 

filter what enters and does not enter our environment

• First created map on a 2D form and then as a 3D mobile



[photos of students’ personal cultural 

identity map mobiles omitted]



2) “MY LIFE’S MUSICAL PLAYLIST”

Adapted from Dr. Steven Aragon’s “Name That Tune” and 

“Identifying the Soundtrack of Your Life” (2015)

• Created “My Life’s Musical Playlist” containing links to 5-10 songs 

that have meant a lot to them over the years

• Wrote a narrative reflecting on what those songs had meant to 

them, the roles the songs had played in their lives, and shared 

experiences revolving around the songs with parents, significant 

others, friends, and high school classmates

Several students suggested also making and sharing lists of

favorite movies and books



3) POEM/SONG LYRICS/SHORT STORY

• Wrote a poem, song lyrics, or a short story (fiction or nonfiction)(see 

Leavy, 2013, 2015), followed by writing a one-page reflection on how 

they experienced the process and the insights it produced

• For people who were inexperienced in doing creative writing, I included 

in the instructions suggested scaffolded approaches to follow if they 

found them helpful; otherwise, I deliberately kept the directions open-

ended

Many students found this deeply meaningful; one even later told me in an 

interview that she had recommended this and the “musical playlist” 

activity to a friend who was going through a hard time, telling her that they 

had helped her a lot



4) DUOETHNOGRAPHIC
READER’S THEATRE ACTIVITY

• Dialogued with a partner re their similar and differing experiences

• Crafted a short script either 

• Interweaving their stories by taking turns telling parts of them or

• Re-enacting a conversation with each other (I used as an example an 

excerpt from Colomer, Olivero, & Bell, 2015)

• Presented a dramatic reading of the script sitting on high wooden bar stools 

a là reader’s theatre

Students reported being quite surprised at how people from similar cultural 

backgrounds had different experiences and people from different cultural 

backgrounds had similar experiences

(Norris & Sawyer, 2015; Norris, Sawyer, & Lund, 2012; Sawyer & Norris, 2013)



5) BODY AS METAPHOR/
BODY-SCULPTING

From Tami Spry (2011, 2015); this is the version she used during her 

2015 ICQI preconference workshop

• Did warmup theatre exercises with a partner (see Spry, 2011)

• Wrote down three “I am a _____________” metaphors

• Sculpted one metaphor onto their partners’ “clay” bodies

• Wrote a reflection on the experience and what they learned 

about themselves and their partners



6) BUILDING A DREAM BOX

Inspired by the shadow boxes of the artist Joseph Cornell

• Created a diorama in a small papier mâché box 

expressing their hopes and dreams

For many, this activity and the personal cultural identity 

narrative paper were their favorite arts-based identity 

activities the whole semester



[photos of students’ dream boxes omitted]



POTENTIAL USES IN HIGHER ED

By arts educators and other faculty in

• Multicultural/diversity/social justice general education courses

• Programs emphasizing the importance of cultural awareness and 

empathy for self and others, e.g., teacher education, social work, 

counseling, healthcare, service-learning, study abroad, and 

undergraduate qualitative research

• First-year experiences (FYE)

• Sophomore programs such as Ohio State’s Second-Year 

Transformational Experience Program (STEP)—Molly Schaller (2005, 

2010) discusses the intense identity exploration sophomores frequently 

go through, particularly those who have not yet decided on a major



POTENTIAL USES IN HIGHER ED

By student affairs personnel in

• Residence hall programs

• Multicultural centers

• Student wellness center programs

• Career centers, using these active self-exploration 
activities to augment the use of personality and aptitude 
instruments such as the Myers-Briggs



FACILITATING IDENTITY WORK 
SAFELY AND SENSITIVELY

• Vitally important when facilitating identity exploration activities to 
maintain a psychologically and physically safe space

• These activities do not constitute therapy but may be therapeutic

• Most educators are not therapists

• Important to let students know that identity work can sometimes 
activate deep psychological issues

• Let them know how to contact the campus student counseling 
center if needed



Thank you!

Kathleen M. Goodyear

goodyear.24@osu.edu

Note: Students gave me written permission to use the 
artworks herein in conference presentations and in 
my dissertation and articles. They retain the copyright 
to their work. Please do not reuse these images.

mailto:goodyear.24@osu.edu
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